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Abstract

This literature review explores the application of the genre-based approach and collaborative learning in
teaching English argumentative writing to Chinese university students. Despite the growing emphasis on
academic writing in English education, Chinese students often face persistent challenges in argumentative
essay writing, including limited critical thinking skills, inadequate structural coherence, and insufficient
linguistic resources. Existing teaching practices, often dominated by product- or process-oriented
approaches, fail to address these issues effectively. This paper introduces GBA, grounded in Systemic
Functional Linguistics (SFL), and CL, rooted in social interdependence theory, as complementary
methodologies. The review discusses their theoretical foundations, practical applications, and advantages
in addressing the identified problems. The findings suggest that integrating GBA and CL enhances students'
genre awareness, critical thinking, and language proficiency while fostering collaborative skills and learner
autonomy.
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Introduction

Argumentative writing is a core component of academic communication and a critical skill for college students. However,
teaching and learning English argumentative writing in the Chinese context present unique challenges due to cultural,
linguistic, and pedagogical factors. Traditional teaching methods often fail to develop students' critical thinking and effective
argumentation skills, resulting in essays that lack logical structure and linguistic sophistication. This paper aims to review
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the literature on using the genre-based approach and collaborative learning to address these challenges. By examining their
theoretical underpinnings and pedagogical implications, the review highlights their potential to improve students' writing
outcomes and overall learning experiences.

Challenges in Chinese College Students' English Argumentative Writing

In Chinese universities, argumentative writing is positively correlated with students' academic performance and
competence (Ma & Li, 2022). Although the Curriculum Standards cover a variety of writing genres, they emphasis
argumentative writing. Writing an argumentative essay requires logical and critical thinking, as well as the ability to
persuasively connect ideas and evidence, which makes this form of writing part of the academic genre (Parkinson &
Musgrave, 2014). Argumentative writing requires research to gather evidence and support arguments. Developing critical
thinking and research skills is essential for academic success and sets the stage for future academic endeavours. Effective
communication, critical thinking, and the ability to present well-reasoned arguments are skills that are needed in all walks of
life. College students who are able to master argumentative essay writing are better prepared for academic success and future
career success (Sabu & Vernandes, 2019).

Despite the importance of argumentative writing, the current state of argumentative writing among Chinese university
students is unsatisfactory. In an empirical study (Deng, 2024) reviewing the period published between 2000 and 2020, three
main categories of deficiencies in Chinese college students’ English writing can be identified: students’ difficulties in content
creation; students lack skills in expressing their positions in an authoritative manner; and students argumentative writing
often lacks organization, e.g., a lack of logic in the presentation of ideas.

Chinese students often struggle with critical thinking, which is a prerequisite for effective argumentative writing. Many
students lack the ability to analyze problems, evaluate evidence and construct logical arguments, partly because the
examination-oriented education system emphasizes rote learning over analytical skills (Amiri & El Karfa, 2021). In addition,
students are not adequately exposed to tasks that require independent judgement and evaluation, which limits their ability to
present well-reasoned arguments. Effective teaching needs to embed critical thinking tasks, such as debate-based essay
assignments, to develop students' analytical skills (Rahmatirad, 2020). Secondly, essays often show poor organization and
coherence. Students tend to focus on isolated sentences rather than constructing paragraphs and essays with a clear logical
structure. This problem is compounded by little exposure to well-structured argumentative essays. Research has emphasized
the importance of teaching rhetorical structures, such as the Toulmin model, which includes claims, evidence, proofs,
counterclaims, and rebuttals, to improve logical progression in writing (Derewianka & Jones, 2016). Finally, many students
lack the vocabulary and grammatical knowledge needed to effectively express complex ideas. This linguistic deficit hinders
their ability to articulate arguments and provide persuasive evidence (Hyland, 2007). Incorporating scaffolding strategies,
such as explicit instruction in academic vocabulary and grammar exercises related to argument structure, can help address
these issues. In addition, peer editing activities can provide students with opportunities to learn from each other's linguistic
nuances.

Problems in Current English Argumentative Writing Pedagogy

Chinese students' poor performance in argumentative essay writing can be attributed to the traditional approach to
teaching writing, which focuses on the outcome and ignores the process (Deng, 2024). Most teachers still use teaching
methods that focus on linguistic accuracy and final writing outcomes (Jiang et al., 2023), teaching practices that rarely
emphasis the context and purpose of writing (Zhu, 2021; Li et al., 2020), and limited opportunities for peer interaction (Hu,
2022).

In some Chinese EFL writing classrooms, a product-based approach to writing is prevalent, where the main goal is to
write without errors in a linguistically correct form by imitating a model text (Khaki & Heidari Tabrizi, 2021). In this
approach, the teacher presents a model text, and students are usually asked to imitate the model text to produce a similar
result (Huang & Jun Zhang, 2020). This writing strategy does not emphasize how students should approach or view the
writing process. Badger and White (Badger & White, 2000) argue that writing development is essentially the result of copying
input from teacher-provided texts. Writing itself is considered to be primarily concerned with knowledge of language
structures. As each teacher is a judge of the model used, this strategy is considered teacher-centered. This approach to writing
has been criticized for ignoring the writing process. As a result, process-based strategies advocated by Zamel (1987) began
to replace the product-based approach.

The process writing approach is also a teaching method often found in Chinese classrooms that emphasizes the writing
process rather than the product. Process writing places more emphasis on language skills such as planning, drafting and
rewriting than on language comprehension skills such as grammar and sentence structure. ‘Prewriting, writing/drafting,
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revising, and editing’ are the four steps that this set of tasks typically goes through (Dewi, 2021). As a result, social and
cultural factors that influence various forms of writing are not taken into account (Kadmiry, 2021). Students rarely receive
explicit instruction on adapting writing for different audiences and purposes (Feez & Joyce, 1998). In addition, it has been
argued that process pedagogies that emphasize multiple drafts are not sufficient to prepare students for the rigors of academic
essay writing (Iskandar, 2020).

In addition, due to crowded classrooms and limited lecture time, Chinese students mainly listen to the teacher explaining
the text (Sari, 2019). Classmate relationships are mostly individualistic. The unequal status between teachers and students
hinders the development of critical thinking (Zeng & Xue, 2022). Classroom practices tend to focus on individual writing
tasks, ignoring the benefits of peer collaboration. As a result, students miss the opportunity to learn from each other's strengths
and perspectives. Peer assessment and collaborative brainstorming sessions can significantly improve students' ability to
revise and refine their arguments (Wu & Tao, 2022). Teachers can also use structured feedback scoring rubrics to facilitate
effective peer assessment. Therefore, EFL teachers must urgently explore effective writing teaching methods in order to
revolutionize mechanical learning in university English writing classes. This is crucial to improving the quality of academic
argumentative writing.

The Genre-Based Approach (GBA) in Teaching Argumentative Writing

In order to address the shortcomings of previous approaches, genre-based approaches began to emerge in the 1980s. Since
Martin first proposed the genre-based approach in 1979, it has attracted increasing attention in the field of teaching English
as a second language. Targeting language education, it covers almost all language skills in student learning. The genre
pedagogy closely links language skills and social goals. It emphasizes the perspective of the reader more than the writer.
Every piece of writing is a reflection of a specific goal and takes place in a social context (Azhar & Maolida, 2019). Through
genre-based training, learners have the opportunity to understand how to create multiple pieces of writing for different goals
in a social context (Mauludin, 2020). Genre can be seen as a deliberately manufactured social behaviour that divides into
different groups based on traditional external, non-linguistic criteria (e.g., audience, purpose, and language community). In
this context, the link between linguistic form, function and linguistic social context is the focus of genre-based approaches
(Han & Hiver, 2018). Using genre-based approaches, some researchers have examined the teaching of writing in various
discourses; others have examined the growth of students‘ generic awareness, arguing that genre sensitivity is an important
aspect of good writing and that teachers should be aware of the practical applications of different genres as a way of improving
students’ writing by increasing generic awareness (Almacioglu & Okan, 2018; Cholifah et.al., 2022; Huang & Jun Zhang,
2020).

Theoretical Foundations of Systemic Functional Linguistics Genre-based Approach is rooted in Systemic Functional
Linguistics, which views language as a resource for creating meaning in social contexts. SFL emphasizes the relationship
between language, context, and purpose, and how linguistic choices shape and are shaped by particular genres (Halliday,
1994). The three meta functions of language - ideational, interpersonal and textual - provide a comprehensive framework for
analysing and teaching argumentative writing. By integrating these meta functions, teachers can help students understand
that argumentation is not only logical, but also social and linguistically constructed. The rise of genre pedagogy has also
attracted the attention of Chinese scholars. According to Fu et al. (2020) and Li et al. ( 2020) studies on EFL teaching, genre-
based pedagogies in Systemic Functional Linguistics are beneficial to Chinese students' writing development. Through
explicit instruction and practical support from teachers, students are encouraged to interact and communicate to develop their
understanding of how language functions to fulfil the social purpose of the target genre and ultimately become independent
writers in that genre. Numerous EFL settings around the world, such as (Almacolu & Okan, 2018; Emilia & Ed, 2021;
Ganapathy et.al.,, 2022; Ghane & Mazdayasna, 2022) have demonstrated the genre-based approach to student writing
development's Importance.

Genre-based approach involves the explicit teaching of genre conventions, including text structure, linguistic features,
and communicative purposes. It uses a scaffolding approach to guide students through the stages of modelling, co-
construction and independent writing (Feez & Joyce, 1998). This teaching and learning cycle process ensures that students
gradually build understanding and control of the argumentative genre. During the modelling stage, teachers can use annotated
instructional texts to demonstrate effective rhetorical strategies and language choices. During the co-construction stage,
students can be facilitated to work in pairs or small groups with other students to co-construct texts, brainstorm, negotiate
ideas, write, and revise (De Oliveira et al., 2021).

Application in argumentative essay writing in argumentative essay writing, genre-based approach can help students
identify and analyze the rhetorical devices and linguistic features of an argumentative essay. For example, students can
deconstruct model essays to understand how claims, evidence, and counterarguments are presented (Derewianka, 1990). Co-
construction activities, such as teacher-led collaborative drafting of the introduction or body paragraphs of an essay, can
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provide additional scaffolding. Finally, independent writing tasks allow students to consolidate what they have learned and
apply genre conventions independently.

Collaborative Learning in Teaching Argumentative Writing

In order to change the teacher-centered mode of teaching (i.e. the main way in which teachers impart knowledge to
students is by lecturing), what we should encourage is collaborative learning among students. Group activities are one of the
most popular models(Wang, 2020). From a theoretical point of view, the use of collaborative writing, pairing and cooperative
group learning in the second language classroom is supported by socio-cultural perspectives. From this perspective, Vygotsky
(1978) states that students involved in collaborative activities are able to think at a higher intellectual level than students who
learn alone. This stems from the development of language, which increases social interaction when learners are helped by
more knowledgeable people in the community. Social interdependence theory suggests that positive interdependence among
group members promotes individual and collective learning. Through collaborative learning, students develop critical
thinking, communication, and problem-solving skills (Johnson & Johnson, 2009).

In group writing, students actively participate, interact, and collaborate to achieve common writing goals. They share
ideas, discuss concepts, and work together to complete the content of their writing. This collaborative approach to writing
has several advantages and benefits. First, group writing allows students to take advantage of the collective knowledge and
skills of the group. Each member brings his or her own unique perspective, experience, and language skills to the table,
resulting in richer, more diverse ideas. Through discussion and brainstorming, students can produce written work that is more
creative and comprehensive than individual writing (Alghasab et al., 2019; Budiartha & Vanessa, 2021; Teng, 2021).
Secondly, group writing provides opportunities for peer feedback and revision. This feedback process enhances students'
critical thinking skills and encourages them to collaboratively revise and edit their work. By receiving comments and
suggestions from multiple perspectives, students gain a deeper understanding of the writing process (Cui et al., 2022). In
addition, group writing promotes communication and language development. Students can engage in active discussions,
negotiate meanings, and clarify concepts, thereby deepening their understanding of the topic and improving their language
use (Veramuthu & Shah, 2020). Through group writing, students can practice using appropriate vocabulary, sentence
structure, and writing conventions while learning from the linguistic strengths of their peers. Group writing also promotes
the development of teamwork and interpersonal skills. Students will learn how to communicate and collaborate effectively
with their peers, sharing responsibilities and coordinating efforts to achieve common writing goals. They develop skills such
as active listening, compromise, and respect for different points of view, which are valuable not only in writing but in all
aspects of life and work. According to the results of several previous studies (Arumugam et al., 2020; Maulidah & Aziz,
2020; Rababah, 2019), many students made significant progress in their writing skills through collaborative learning.

In argumentative writing, collaborative activities include peer review, group brainstorming, and collaborative drafting.
These practices enable students to refine their arguments, improve language accuracy, and deepen their understanding of
audience expectations (Situmorang, 2021). For example, group brainstorming sessions can help students develop different
perspectives and identify stronger evidence for their arguments. Group writing tasks can also encourage learners to negotiate
meaning and develop a shared understanding of argument structure.

Advantages of Integrating GBA and CL

Firstly, the clear guidance provided by the genre-based approach helped students to understand the conventions of
argumentative writing, while the collaborative activities allowed students to practice and internalize these conventions
through interaction. Students gained a deeper understanding of how genre-specific features can serve communicative
purposes in authentic contexts. Second, while genre-based approach focuses on rhetorical devices, collaborative learning
focuses on dialogue and encourages students to critically analyze issues, evaluate multiple points of view and construct
coherent arguments. Collaborative activities, such as co-constructing arguments, promote deeper student engagement with
the content (Kartika-Ningsih & Gunawan, 2019). In addition, scaffolding in GBA and feedback-rich environments in CL
help students expand their vocabulary and improve their grammatical accuracy. Teachers can conduct targeted grammar
exercises based on errors observed during group writing activities (Rahmatirad, 2020). Finally, by combining genre-based
approach and collaborative learning, students gain independent writing skills while benefiting from collaborative learning
experiences that develop teamwork and interpersonal skills (Johnson & Johnson, 2009). For example, after collaboratively
drafting a paper, students can apply the skills they have learned to revise the paper independently.
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Conclusion

The combination of genre-based approach and collaborative learning offers a promising solution to the challenges of
teaching English argumentative writing in Chinese universities. By addressing the issues of limited critical thinking skills,
weak structural coherence, and insufficient linguistic resources, these approaches provide a comprehensive framework for
improving students' writing outcomes. Future research should explore the long-term impact of these approaches and their
applicability in different educational contexts. In the meantime, we encourage teachers to adopt these strategies to promote
more effective and engaging writing instruction.

References

Alghasab, M., Hardman, J., & Handley, Z. (2019). Teacher-student interaction on wikis: Fostering collaborative learning and
writing. Learning, Culture and Social Interaction, 21, 10-20. https://doi.org/10.1016/j.1csi.2018.12.002

Almacioglu, G., & Okan, Z. (2018). Genre-Based Approach to Writing Instruction for Students at an English Language and
Literature Department. Eurasian Journal of Applied Linguistics, 4(1), 701-100. https://doi.org/10.32601/ejal. 460635

Amiri, E., & El Karfa, A. (2021). The Impact of Learning Environment on EFL Students’ Academic Achievement: A study
of Socio-Cultural Factors Affecting Academic Achievement. Arab World English Journal, 12(4), 387-400.
https://doi.org/10.24093/awej/vol12n04.25

Arumugam, N., Munchar, J., Subramaniam, A. L. B., & Selvanayagam, S. (2020). Figure It Out: Creative Language
Expressions in ESL Writing Classrooms. Universal Journal of Educational Research, 8(9), 4187-4192.
https://doi.org/10.13189/ujer.2020.080945

Azhar, P. A. A., & Maolida, E. H. (2019). Process Genre Approach In Teaching Writing Narrative Text: Its Implementation,
Benefits And Obstacles. 7.

Alghamdy, Z. (2019). Collaborative learning in EFL classrooms: A study on its effectiveness. Language Teaching Research,
23(3), 334-350.

Amiri, F., & El Karfa, A. (2021). Vygotsky’s sociocultural theory and language learning. Journal of Education and Practice,
12(2), 77-86.

Badger, R., & White, G. (2000). A process genre approach to teaching writing. ELT Journal, 54(2), 153-160.
https://doi.org/10.1093/elt/54.2.153

Budiartha, C. I. W. E., & Vanessa, A. (2021). Process Approach and Collaborative Learning Analysis on Students’ Academic
Writing. ELTR Journal, 5(1), Article 1. https://doi.org/10.37147/eltr.v5i1.89

Cholifah, A. N., Pustika, R., & Winanta, A. (2022). Teacher’s Perceives on the Implementation of Genre-Based Approach, in
Teaching Writing. 5(3).

Cui, Y., Schunn, C. D., & Gai, X. (2022). Peer feedback and teacher feedback: A comparative study of revision effectiveness
in writing instruction for EFL learners. Higher Education Research & Development, 41(6), 1838-1854.
https://doi.org/10.1080/07294360.2021.1969541

De Oliveira, L. C., Westerlund, R., & de Oliveira. (2021). 4 Functional Approach to Language Development for Dual
Language Learners. 12.

Dewi, U. (2021). Students’ Perceptions: Using Writing Process Approach in EFL Writing Class. AL-ISHLAH: Jurnal
Pendidikan, 13(2), 988-997. https://doi.org/10.35445/alishlah.v13i2.555

Derewianka & Jones, P. (2016). Teaching language in context. Oxford University Press.

Deng. (2024). The application of genre-based approach in high school argumentative essay writing. English Square

Edward Arnold. Hyland, K. (2007). Genre pedagogy: Language, literacy, and L2 writing instruction. Journal of Second
Language Writing, 16(3), 148—164.

Emilia, E., & Ed, M. (2021). A Critical Genre-based Approach to Teaching Academic Writing in A Tertiary EFL context in
Indonesia.

Fu, X, Xin, X., Ibrahim, N. M. B., Seraj, P. M. I, Qi, D., & Wang, W. (-R1%). A Meta-Analysis of Studies on Genre-Based
Approach in Teaching in Chinese Academia.

Feez, S., & Joyce, H. (1998). Text-based syllabus design. Macquarie University. Halliday, M. A. K. (1994). An introduction
to functional grammar (2nd ed.).

Ganapathy, M., Kaur, M., Jamal, M., & Phan, J. (2022). The Effect of a Genre-Based Pedagogical Approach on Orang ASLI
Students’ EFL Writing Performance. Malaysian Journal of Learning and Instruction, 19(1), 85-113.
https://eric.ed.gov/?1d=EJ 1333722

Ghane, M., & Mazdayasna, G. (2022). The Impact of Genre-based Instruction on Academic Writing & Self- efficacy: The
Case of Graduate Students’ Thesis Proposal. 99—117. https://doi.org/10.22034/ELT.2021.48005.2441

5 © Author(s); CC BY-NC


https://doi.org/10.1016/j.lcsi.2018.12.002
https://doi.org/10.32601/ejal.460635
https://doi.org/10.24093/awej/vol12no4.25
https://doi.org/10.13189/ujer.2020.080945
https://doi.org/10.1093/elt/54.2.153
https://doi.org/10.37147/eltr.v5i1.89
https://doi.org/10.1080/07294360.2021.1969541
https://doi.org/10.35445/alishlah.v13i2.555
https://eric.ed.gov/?id=EJ1333722
https://doi.org/10.22034/ELT.2021.48005.2441

June 4, 1 (2025) Lin & Arumugam

Huang, Y., & Jun Zhang, L. (2020). Does a Process-Genre Approach Help Improve Students’ Argumentative Writing in
English as a Foreign Language? Findings From an Intervention Study. Reading & Writing Quarterly, 36(4), 339-364.
https://doi.org/10.1080/10573569.2019.1649223

Hyland, K. (2007). Genre pedagogy: Language, literacy and L2 writing instruction. Journal of Second Language Writing,
16(3), 148—164. https://doi.org/10.1016/j.jslw.2007.07.005

Hu, N. (2022). Investigating Chinese EFL Learners’ Writing Strategies and Emotional Aspects. LEARN Journal: Language
Education and Acquisition Research Network, 15(1), 440-468. https://eric.ed.gov/?id=EJ1336148

Iskandar, 1. (2020). Pedagogical approaches to the teaching of ESL/EFL writing: A literature review. International Journal
of Humanities and Innovation (IJHI), 3(1), Article 1. http://humanistudies.com/ijhi/article/view/71

Johnson, D. W., & Johnson, R. T. (2005). New developments in social interdependence theory. Genetic, Social, and General
Psychology Monographs, 131(4), 285-358.

Johnson, D. W., & Johnson, R. T. (2009). An educational psychology success story: Social interdependence theory and
cooperative learning. Educational Researcher, 38(5), 365-379.

Jiang, L., Yu, S., Zhou, N., & Xu, Y. (2023). English Writing Instruction in Chinese Students’ Experience: A Survey Study.
RELC Journal, 54(1), 37-54. https://doi.org/10.1177/0033688220980227

Kadmiry, M. (2021). The Comparison between the Process-oriented Approach and the Product-oriented Approach in
Teaching Writing the Case of Moroccan EFL Students in Preparatory Classes for the Grandes Ecoles. Arab World
English Journal, 12(1), 198-214. https://doi.org/10.24093/awej/vol12no01.14

Kartika-Ningsih, H., & Gunawan, W. (2019). Recontextualization of genre-based pedagogy: The case of Indonesian EFL
classrooms. Indonesian Journal of Applied Linguistics, 9(2). https://doi.org/10.17509/ijal.v9i2.20231

Kartika-Ningsih, H., & Gunawan, W. (2019). Collaborative learning in genre-based writing: Exploring student
experiences. TESOL Journal, 10(4), ¢00628.

Khaki, M., & Heidari Tabrizi, H. (2021). Assessing the Effect of Direct and Indirect Corrective Feedback in Process-based
vs Product-based Instruction on Learners’ Writing. Language Teaching Research Quarterly, 21, 36-53.
https://doi.org/10.32038/1trq.2021.21.03

Li, Y., Ma, X., Zhao, J., & Hu, J. (2020). Graduate-level research writing instruction: Two Chinese EAP teachers’ localized
ESP  genre-based  pedagogy. Journal of English  for  Academic  Purposes, 43, 100813.
https://doi.org/10.1016/j.jeap.2019.100813

Ma, F., & Li, Y. (2022). Critical Thinking Ability and Performance in Argumentative Essays of the Education Major Students.
Theory and Practice in Language Studies, 12(1), 143—149. https://doi.org/10.17507/tpls.1201.17

Maulidah, U. N., & Aziz, I. N. (2020). The Effectiveness of Online Collaborative Learning on Students Writing Skills.
EDUCATIO: Journal of Education, 5(2), Article 2. https://doi.org/10.29138/educatio.v5i2.291

Mauludin, L. A. (2020). Joint construction in genre-based writing for students with higher and lower motivation. Southern
African Linguistics and Applied Language Studies, 38(1), 46—59. https://doi.org/10.2989/16073614.2020.1750965

Parkinson, J., & Musgrave, J. (2014). Development of noun phrase complexity in the writing of English for Academic
Purposes students. Journal of English for Academic Purposes, 14, 48—59. https://doi.org/10.1016/j.jeap.2013.12.001

Rababah, L. M. (2019). Using Collaborative Learning Strategies to Improve Creativity in EFL Writing: Attitudes and Actual
Use. Journal of Education in Black Sea Region, 5(1), Article 1. https://doi.org/10.31578/jebs.v511.189

Rahmatirad, M. (2020). A Review of Socio-Cultural Theory. SIASAT, 4(3), 23-31. https://doi.org/10.33258/siasat.v4i3.66

Sabu, V., & Vernandes, B. (2019). An Analysis of Student’s Critical Thinking Skills in Writing Argumentative Essay. Journal
Of Language and Literature, 8(2).

Sari, D. M. M. (2019). An Overview of Genre-based Approach in EFL Writing Class. Journal of English Education (JournE),
1(1), Article 1. http://ejournal.stkippgri-sidoarjo.ac.id/index.php/journe/article/view/59

Situmorang, M. (2021). Students’ Perception of Using Group Work in English Class. JET (Journal of English Teaching), 7,
80-88. https://doi.org/10.33541/jet.v7i1.2302

Teng, M. F. (2021). The effectiveness of incorporating metacognitive prompts in collaborative writing on academic English
writing skills. Applied Cognitive Psychology, 35(3), 659—673. https://doi.org/10.1002/acp.3789

Veramuthu, P., & Shah, P. M. (2020). Effectiveness of Collaborative Writing among Secondary School Students in an ESL
Classroom. Creative Education, 11(1), Article 1. https://doi.org/10.4236/ce.2020.111004

Vygotsky. L. (1978). Mind in Society. Cambridge MA: Harvard University Press.

Wang, J. (2020). Friendship Group Activities: Voices from Chinese EFL Learners. English Language Teaching, 14(1), 140.
https://doi.org/10.5539/elt.v14n1p140

Wu, X., & Tao, M. (2022). The Impact of Cooperative Learning on EFL Achievers’ and Underachievers’ Motivation Based
on  Marginal  Utility.  Journal of  Language  Teaching and  Research, 13(2), 417-424.
https://doi.org/10.17507/j1tr.1302.24

6 © Author(s); CC BY-NC


https://doi.org/10.1080/10573569.2019.1649223
https://doi.org/10.1016/j.jslw.2007.07.005
https://eric.ed.gov/?id=EJ1336148
http://humanistudies.com/ijhi/article/view/71
https://doi.org/10.1177/0033688220980227
https://doi.org/10.24093/awej/vol12no1.14
https://doi.org/10.17509/ijal.v9i2.20231
https://doi.org/10.32038/ltrq.2021.21.03
https://doi.org/10.1016/j.jeap.2019.100813
https://doi.org/10.17507/tpls.1201.17
https://doi.org/10.29138/educatio.v5i2.291
https://doi.org/10.2989/16073614.2020.1750965
https://doi.org/10.1016/j.jeap.2013.12.001
https://doi.org/10.31578/jebs.v5i1.189
https://doi.org/10.33258/siasat.v4i3.66
http://ejournal.stkippgri-sidoarjo.ac.id/index.php/journe/article/view/59
https://doi.org/10.33541/jet.v7i1.2302
https://doi.org/10.1002/acp.3789
https://doi.org/10.4236/ce.2020.111004
https://doi.org/10.5539/elt.v14n1p140
https://doi.org/10.17507/jltr.1302.24

June 4, 1 (2025) Lin & Arumugam

Zeng, X., & Xue, X. (2022). Voice in Chinese English-Majored Undergraduates’ Timed and Untimed Efl Writing: A
Contrastive Study (SSRN Scholarly Paper 4257312). https://papers.ssrn.com/abstract=4257312

Zhu G.L. (2021). Research on College English Writing Teaching from the Perspective of Functional Linguistic Discourse
Theory. Journal of Taiyuan City Vocational and Technical College. DOI: 10.16227/j.cnki.tycs.2021.0365

Zamel (1987). Recent Research on Writing Pedagogy. TESOL QUARTERLY, Vol. 21, No. 4, December 1987

7 © Author(s); CC BY-NC


https://papers.ssrn.com/abstract=4257312

